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Etude de I'adaptation de la méthode
""Littérature en dialogue' aux besoins des
apprenants
Cas d'étude : Apprenants de la deuxieme
année a la Faculté des Lettres a I'Université de
Tichrine.

Introduction

Le francais sur objectifs spécifiques (FOS) est une branche de
la didactique du francais. Il s'adresse a un public qui a des
besoins spécifiques, dans un domaine donné, pour atteindre des

objectifs bien précis.

Le FOS nécessite ainsi une étude préalable du public : sa
spécialité, ses besoins et sa disponibilité pour le temps (limité

souvent).

Il existe certes des méthodes de francais de spécialité mais elles
restent universelles dans la mesure ou elles s'adressent a un
public spécialisé dans un domaine, alors que a l'intérieur de ce
grand public, il existe des spécificités qui concernent I'age, la

langue maternelle, le contexte didactique, les tendances ...

12
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Ces méthodes posent donc le probleme d'un enseignement
adéquat et adapté. Ce qui suppose de I'enseignant une
formation solide pour effectuer ce type d'étude et pour savoir

adapter la méthode a son public.

Dans le cadre de notre recherche, nous avons choisi d'étudier le
degre de l'adaptation de la méthode "Littérature en dialogue™
aux besoins des apprenants de la deuxieme année a la Faculté

des Lettres a I'Université de Tichrine.

1. Définition d'une méthode de FOS

La méthode de FOS est un ensemble pédagogique qui
propose des activités et des exercices variés autour de
quelques themes spécifiques précis selon la nature du
public auquel cette méthode est adressée. Ce type
d'enseignement se présente sous la forme d'un livre, d'un
cahier d'exercices, d'un guide pédagogique et de supports

audio/vidéo.

La méthode de FOS est congue pour des publics

hétérogénes et a une visée universaliste, mais en méme

13
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temps elle a ses principes de sélection et d’organisation
et doit avoir les éléments suivants (SAGNIER, 2002, 6) :

"-nature des échantillons langagiers servant de support

aux activités ;
-types d’exercices et activités proposes ;
-traitement de la grammaire et du lexique ;

-place  de l’apprenant et de son vécu dans

I’apprentissage ;

-traitement de la dimension culturelle de la

communication”.

En ce qui concerne la terminologie didactique du FLE.
PUREN détermine trois sens de la méthode de FOS :

e Premiérement,

La méthode c’est le matériel d’enseignement,
c’est-a-dire  un manuel ou un livre scolaire. Pour
ce sens, PUREN utilise le terme de cours. Il existe
beaucoup de cours qui sont utilisés pour
I’enseignement des langues étrangéres, qui se

divisent d’apres le niveau des apprenants,

14
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d’apres le type de 1’école ou d’aprés D’orientation

de domaine (économie, hotellerie, etc.)
e Deuxiemement,

La méthode c’est D’ensemble de procédés et
techniques qui aident un enseignant a atteindre
P’objectif visé. En ce sens, en pédagogie générale
on parle des méthodes actives. C’est chaque
activité réalisee par enseignant pour captiver
attention et maintenir D’intérét aupreés ses éléves.
Pour ce sens, PUREN utilise le terme de

méthode.
eTroisiemement

La méthode c’est « L’ensemble cohérent de
procédés, techniques et méthodes qui s’est révélé
capable, sur une certaine peéeriode historique et
chez des concepteurs difféerents, de générer des
cours relativement originaux par rapport aux
cours antérieurs et eéquivalents entre eux quant
aux pratiques d’enseignement/apprentissage
induites.» Pour ce sens, PUREN utilise le terme
de méthodologie. (PUREN, 1996, p.17)

15
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2. Adoption d'une méthode d'enseignement de FOS

Le choix d'une méthode d'enseignement du FOS ne se
fait pas par hasard, cela doit se faire selon quelques
principes prenant en compte la nature et la culture du

pays du public auquel elle va étre adressée.

Cette adoption se situe dans un espace didactique
particulier et s’inscrit "au cceur d’un réseau d’influences
diverses provenant des principaux acteurs de la
formation linguistique et commerciale sur le territoire

national™ (Opcit, 4)

Les spécialistes dans le choix des methodes de FOS
doivent choisir un contenu d'apprentissage avec un
lexique spécialisé qui correspond aux besoins des
apprenants qui ont déja une connaissance spécialisée en
francais et a la variété de leur niveau et de leur
motivation. Il faut choisir et combiner différentes
méthodes classiques qui ont fait preuve de leur
efficacité, en fonction des objectifs a atteindre et du

public recu en formation.

16
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Selon CARRE, CLENET, HALLUIN et POISSON (1999 :
382), il est indispensable d'adopter une méthode de formation

de FOS qui doit satisfaire trois criteres :

v’ « de globalité » (prendre en compte tous les paramétres
de la construction pédagogique) ;
V' « de finalisation » (partir d’une finalité exprimée en
termes d’objectifs de formation) ;
v’ « de productivité » (optimiser le rapport entre les
résultats obtenus et les colts du projet.
Car, avec ces trois criteres, la méthode d'enseignement de FOS
"a pour mission de créer ou d’améliorer un dispositif
pédagogique en optimisant 1’articulation des ressources
humaines, techniques, financiéres et logistiques disponibles en
fonction des spécifications générales d’un cahier des charges
de formation " (lbid., p.382-383)

Ainsi, dans le domaine du FOS, il faudrait choisir "un
langage commun au niveau des notions de base telles
que texte, genre et discours (sans parler méme de style
ou registre). La signification de ces notions se distribue
differemment selon les langues, pour ne citer que les
recherches sur le discours de tradition francaise. Pour

signaler une toute premiere différence, la description des

17
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enoncés écrits et oraux releve de differents appareils
conceptuels". (MANGIANTE et RICHER, 2014 : 15)

3. Adaptation d'une méthode d'enseignement de FOS

Le francais sur objectifs spécifiqgues est né du souci
d’adapter 1’enseignement du francais a des publics
souhaitant  acquérir des  capacites langagieres et

culturelles précises liées a leur discipline.

Les méthodes de FOS se distinguent par leurs aspects
généraliste et thématique. Ces méthodes "a diffusion
universelle doivent a la fois opérer une simplification et
permettre une complexification des démarches”, leur
structure  modulable devait autoriser [’adaptation aux

particularités des multiples contextes d’apprentissage."

(PUREN, 1995 : 39)

L'adaptation d'une méthode de FOS est liee a quelques
facteurs comme la formation et les antéceédents
professionnels des enseignants, leurs connaissances du
domaine socio-professionnel des apprenants, les divers
besoins d'apprentissage des apprenants, les ressources
disponibles pour l'apprentissage... puisqu'il existe des

manuels de FOS "dans lesquels il est possible de trouver

18
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une séquence de cours ou quelques documents a intégrer
dans un programme de FOS relevant du méme domaine,
mais c’est une pratique qui reste marginale. L’enseignant
doit donc construire lui-méme son programme et son
matériel pédagogique” (MANGIANTE et PARPETTE,
2004: 7)

Alors, pour bien adapter une méthode de FOS, les
enseignants doivent prendre en compte de certains

principes, pour que ce processus soit efficace, comme :

e Les objectifs de la méthode d'enseignement;

Les résultats de I'apprentissage;

e Les difficultés et les manques concernant I'accuell
et la préparation linguistique des apprenants;

e Les compétences  culturelles et  langagieres
spécifiques qui correspondent aux exigences du
milieu professionnel;

e La conception des programmes de
perfectionnement  linguistique en  direction du
public varié;

e les stratégies d'enseignement et d'évaluation qui

conviennent a un public précis. .

19
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e Les enseignants sont responsables de mettre en
ceuvre leurs modifications et leurs applications.

Donc, la formation des enseignants est cruciale dans
I'adaptation d'une méthode de FOS. Ceux-ci "bricolent,
assemblent, empruntent dans les matériels pour élaborer
leur propre itinéraire, selon leur propre perception des
besoins du public, en fonction des contraintes
institutionnelles et des rythmes d’apprentissage pour un
public professionnel, [’utilisation de la réalit¢ sociale et
du vécu des apprenants comme point de départ et
support de I’apprentissage est un puissant facteur de
motivation et un catalyseur pour les interactions."
(SAGNIER, 2002 : 4)

4. Strateégies d'adaptation d'une méthode de FOS

Les systemes educatifs se composent d'un ensemble d'éléments
lies harmonieusement. Ces eléments sont cités dans (le
CADRE, 2001 :13) comme suit :

20
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a) L'identification des besoins;

b) La détermination des objectifs;

c) La definition des contenus;

d) Le choix ou la production de matériaux;

e) L'élaboration de programme

d'enseignement/apprentissage;

f) Le choix des méthodes d'enseignement/apprentissage;

g) L'évaluation et le contréle.
L'enseignant qui élabore les activités didactiques devrait, selon
le CADRE :

v’ Privilégier les activités permettant la participation
maximale des apprenants;
v' Adapter les activités aux moyens techniques
disponibles;
v’ Distinguer les savoir-faire langagiers des savoirs
linguistiques;
v’ Favoriser les apports des apprenants dans le
déroulement des activités. (Ibid, 13)
Donc, dans I'enseignement d'une langue étrangere, plus
précisément celui de FOS, le centre du processus
d'enseignement/apprentissage est I'apprenant. Cet
apprenant ne doit pas étre seul dans le processus de

I'apprentissage, il a besoin des interactions avec ses
21
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partenaires, son professeur et son contexte pour
apprendre; c'est I'enseignant qui va mener l'apprenant a
communiquer en langue étrangére. Pour cela, il doit
prendre en considération les spécificités de  ses
apprenants et les différences entre eux comme, par
exemple, leur genre, leur niveau de connaissance, leur
age, leur langue maternelle, leur maniére de penser, leur
comportement en classe, etc... De méme, il doit prendre
en compte leurs besoins spécifiques et doit savoir les

analyser.

5. Description de la méthode ™Littérature en

dialogue™

La littérature en dialogue s'adresse aux grands
adolescents et adultes de niveau intermédiaire. L'objectif
de ce livre est de faire deécouvrir des auteurs est leur
ccuvre grace a une approche vivante et originale des
textes. La littérature en dialogue contient 30 chapitres.
Chaque chapitre est constitué de quatre pages : sur la
premiere page, un dialogue extrait d'une ceuvre littéraire
(L'Enfant multiple de Andrée Chédid, Djinn de Alain
Robbe-Grillet, Une  enfance créole de  Patrick
Chamoiseau, Le Coté de Guermantes de Marcel Proust,

22
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Phédre de Jean Racine, etc.) et une bibliographie de
l'auteur. Sur la deuxiéme page, une explication de
I'extrait avec repérage des éléments du discours. Sur les
deux derniéres pages, des activités de compréhension et
d'expression orale et écrite. Chaque double page se
termine par une rubrigue "Culture" qui propose des
réflexions sur les contenus culturels des textes. En fin de
volume, les corrigés des activités constituent un
complément efficace, permettant aux étudiants de

travailler en auto-apprentissage.
6. Etude sur terrain

Nous avons élaboré un questionnaire composé de 12 questions.
Nous avons distribué ce questionnaire, traduit en arabe, a 60
étudiants de la deuxieme année aux différents departements a

la Faculté des Lettres a I'Université de Tichrine.

Nous avons gardé I'anonymat dans ce questionnaire pour deux
raisons : premierement pour respecter les normes imposées
dans I'élaboration des enquétes et, deuxiemement pour que les
enquétés répondent au questionnaire sans géne et avec plus de

liberté.

23
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Ce questionnaire a pour but principal d’identifier les besoins
langagiers des apprenants et leur motivation. Cela nous aidera a
mieux determiner leurs besoins afin de trouver l'adéquation de
ces besoins avec le contenu du livre proposé et les stratégies

d’enseignement adoptées.

Il est a souligner que le choix des questions posées dans le
questionnaire depend des observations sur le terrain, des
rencontres avec les étudiants de deuxiéme année aux divers
départements et aussi des rencontres avec les acteurs du milieu

professionnel.

Nous commencons par un point relatif au profil des étudiants,

celle du sexe :

Le tableau montre que 307 des apprenants sont jeunes hommes

alors que le reste est jeunes filles.

Sexe Nombre traité Fréguence
Jeune homme 19 307

Jeune femme 41 707.

Total d'observations | 60 1007

1. Quel est votre niveau en langue francaise ?

Niveau en langue | Nombre traité Fréquence

24
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francaise

Débutant 10 167
Intermediaire 34 64/.
Avancé 10 167
Expert 6 47.
Total d'observations | 60 1007

A la lecture du tableau, nous constatons que 167 des

apprenants ont un niveau débutant en langue francaise, 647 ont

un niveau intermédiaire, alors que le niveau de 167 est avancé

et celui de 47 est expert.

2. Dans le domaine de votre spécialité, I’apprentissage

d’une langue étrangére vous semble-t-il ....

Apprentissage d'une | Nombre traite Fréguence
langue étrangere

semble

Tres utile 29 43/.

Utile 13 307

Peu utile 10 177

Pas du tout utile 8 107

Total d'observations | 60 1007

Selon le tableau, I'apprentissage d'une langue étrangére semble

tres utile pour 437 des étudiants alors qu'il est utile pour 307

25
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d'eux. 177 trouvent que cet apprentissage est peu utile mais le

reste ne le trouve pas du tout utile.

3. De quel lexique avez-vous besoin ?

Besoin  de  quel | Nombre traité Fréquence
lexique

Termes techniques | 37 56
Termes de |9 167
description

Termes de |2 37
mouvement

Formules figées 12 257

Total d'observations | 60 1007

Selon le tableau, 567 des étudiants ont besoin d'apprendre des
termes techniques (noms), 167 veulent apprendre des termes de
description (adjectifs). 37 ont besoin de termes de mouvement

alors que 257 ont envie d'apprendre des formules figées.

4. Quelles thématiques préférez-vous étudier en langue

francaise ?

Thématiques a | Nombre traité Fréquence
étudier

Thématiques 6 3
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scientifiques

Thématiques 6 3’
littéraires
Thématiques 13 277.
géneérales
Thématiques liées a | 35 677

votre spécialité

Total d'observations | 60 1007

Le tableau montre que 677 des apprenants préferent étudier des
thématiques liées a leur spécialité, 277 préferent apprendre des
thématiques générales. 37 veulent étudier des thématiques

scientifiques et le reste préfere des thématiques littéraires.

5. Quelle(s) competence(s) cherchez-vous a développer dans

les cours du francais ?

Compétence (s) a | Nombre traité Fréguence
développer

Compréhension orale | 6 107.
Compréhension 36 647.
écrite

Expression orale 9 137.
Expression écrite 9 137.

Total d'observations | 60 1007
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D'apres le tableau, 647 des étudiants cherchent a développer la
compétence de la compréhension écrite dans les cours du
francais, 107 cherchent a améliorer la compétence de la
compréhension orale. Alors que, celle de I'expression orale est
cherchée par 137, et celle de I'expression écrite est développée
par 137,

6. Vous apprenez le francgais pour satisfaire des besoins :

Besoins en frangais | Nombre traité Fréguence
Langagiers 20 34J.
Communicatifs 19 307
Civilisationnels 10 167
Professionnels 11 207.

Total d'observations | 60 1007

En lisant le tableau, nous constatons que 347 des apprenants
apprennent le francais pour satisfaire des besoins langagiers,
307 ont des besoins communicatifs. Les besoins de 167 sont

civilisationnels et les besoins de 207 sont professionnels.

7. A quoi le frangais vous servira-t-il ?

Le frangais sert a Nombre traité Fréquence
Réussir a I'examen | 21 377
Lire des références | 10 167
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de spécialit¢ en

francais

Continuer vos | 20 347.
études  supeérieures

en France

Continuer vos | 9 137
études  supérieures

dans un pays

francophone
Autre 0 07
Total d'observations | 60 1007

Selon le tableau, le francais sert pour 377 des apprenants a
réussir a I'examen, pour 167 a lire des références de spécialité
en francais. 347 trouvent que le francais est utile pour
continuer leurs études supérieures en France alors que le
francais sert pour 137 a continuer leurs études supérieures dans

un pays francophone.

8- Combien la méthode ''Littérature en dialogue™ vous
semble-t-elle utile pour satisfaire vos besoins ?

Utilité de la | Fréquence Pourcentage
method
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Tres utile 7 77
Utile 32 437
Peu utile 12 307
Pas du tout utile 9 2007
Total d'observations | 60 10010

le tableau montre que la méthode semble utile pour 437 des
apprenants, peu utile pour 307, trés utile pour 77, alors qu'elle

n'est pas du tout utile pour le reste.

9- Qu'est-ce qui est utile dans cette méthode ?

L'utile dans la| Fréquence Pourcentage
methode

Lexigue (mots) 19 307

Syntaxe (structures) | 23 447.
Morphologie 7 70
(formes)

Expressions 11 197
(formules)
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Total d'observations | 60 10007

Pour 447 des apprenants, la syntaxe est utile dans la méthode,
alors que le lexique est utile pour 307%. 197 trouvent que les
expressions sont utiles dans cette méthode, mais la

morphologie est utile pour 7.

10- Quelle est la nature des textes donnés dans les cours ?

Les textes Fréquence Pourcentage
Courts et simples 8 1001

Courts mais | 23 437
difficiles

Longs et | 10 177
compliqués

Difficiles mais tres | 19 307

utiles  pour la

spécialite

Total d'observations | 60 10001

Selon le tableau, 437 des apprenants trouvent que les textes
donnés dans les cours sont courts mais difficiles, 307 les

trouvent difficiles mais tres utiles pour la spécialité. Ces textes

31




CRit daaly (B Q) A 3 A0 Adudl ol cilalal ™ i galdl B ¥l 10" Zlge Aasdla sde Al o

sont longs et compliqués pour 177 des étudiants, tandis qu'ils

sont courts et simples pour le reste.

11. Est-ce que la méthode "Littérature en dialogue™

s'adapte a vos besoins ? Parlez brievement.

La plupart des apprenants trouvent que la méthode "Littérature
en dialogue™ s'adapte a leurs besoins, mais il y manque
d'autres supports pour pouvoir répondre aux besoins

spécifiques des apprenants (comme l'oral, la grammaire...).

12. A votre avis, quels sont les moyens pour adapter la

méthode a vos besoins ?

certains etudiants proposent d’alléger les textes longs et
compliqués dans cette méthode, d'autres pensent qu'il faudrait
proposer des activités supplémentaires qui s'adaptent aux

besoins spécifiques des apprenants.

5. Discussion

Selon le questionnaire destiné aux étudiants, I'apprentissage du

francais apparait tres utile pour leurs études et surtout
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I'apprentissage des thématiques et du lexique liés a leur
spécialite.

Quant a leurs besoins, la majorité de ces étudiants apprend le
francais pour satisfaire des besoins langagiers; ceci vient dans
le but de réussir a I'examen; conformément a leurs besoins, ils

ont envie de développer la compétence de compréehension

écrite en premier, puis vient I'expression écrite.

D'autre part, les étudiants expriment leurs points de vue par
rapport au manuel "Littérature en dialogue™ : ils le trouvent
bien choisi car il est utile pour leurs €tudes d’autant plus que
ses exercices sont scientifiques et divers ; il a une richesse du
lexigue adapté a leur spécialité et, ses textes sont utiles pour la

spécialité bien qu'ils soient difficiles pour certains parmi eux.

Alors les points a travailler davantage dans le manuel se
trouvent au niveau de la difficulté des textes et au niveau de
I'absence de l'oral dans cette méthode. C'est a I'enseignant de
proposer des activités supplémentaires (comme I'oral, la
grammaire...) capables de mieux exploiter la méthode en

question.

Ce qui importe également, c’est 'importance du rdle de

I’enseignant dans la passation du message et le choix de la
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méthodologie et les stratégies adoptées dans 1’utilisation de la
méthode imposée. L’enseignant devrait donc connaitre les
différents aspects de la méthode et utiliser les différents outils
et matériaux didactiques pour répondre aux besoins de ses
¢tudiants. C’est a lui que revient la taiche d’évaluer les contenus
linguistiques, extralinguistiques, méthodologiques de la

méthode pour un meilleur enseignement de FOS.

Conclusion

Nous constatons que, pour bien adapter une méthode de FOS, il
est plus intéressant d'orienter davantage l'enseignement du
francgais vers un enseignement fonctionnel et a mettre cela en
action dans la pratique de classe, en partant de I'analyse des
besoins langagiers et de la définition des objectifs
pédagogiques de l'apprentissage du francais. C'est pourquoi
nous avons réfléchi a cette question concernant lI'adaptation de
la méthode "Littérature en dialogue” proposée aux apprenants
de deuxiéme année a la Faculté des Lettres a I'Université de

Tichrine.
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Cette recherche nous a permis de déterminer les besoins des
apprenants, d'apres 1’analyse d’un questionnaire qui leur est

adresseé.

Par le croisement des réponses des apprenants, nous avons pu
identifier les besoins des apprenants, les objectifs
d’enseignement ainsi que les points a améliorer dans cette

méthode.

Cela nous a permis d'insister sur le réle de I'enseignant qui doit
prendre en compte les besoins de ses apprenants et proposer
des activités supplémentaires pour remplir les points faibles

déja trouves dans la méthode.

Enfin, il nous semblerait trés nécessaire, dans l'avenir, d'étudier
toutes les methodes de FOS qui existent sur le marché et en
sélectionner les méthodes les plus adaptées aux besoins des

étudiants syriens, selon leurs diverses spécialites.
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Primitivism and the Image of
Primitive Africans in Conrad's Heart of
Darkness

Abstract

This research tries to explore the theme of primitivism and the
image of primitive Africans in Heart of Darkness. Conrad
writes about the Africans and the life they live. They are
described as dogs, horses brutes and cannibals. They live on a
pre-historic earth and practice witchcraft and magic. They
have savage customs and worship their own gods. The African
dances are terrible and the natives have horrid faces. They are
savages , enemies, rebels and cannibals. Kurtz advises the
International Society for the Suppression of the Savage
Customs "to exterminate all the brutes."(p.74).

Key words: primitivism, cannibals, savage customs, brutes,
rebels, enemies, Pre-historic earth
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Primitivism and the Image of Primitive
Africans in Conrad's Heart of Darkness

In this paper | will try to explore the theme of primitivism and
the image of the primitive Africans in Joseph Conrad's Heart of
Darkness. Primitivism in Heart of Darkness is shaped by the
contours of a journey into what Marlow calls the heart of
"primeval” savagery where civilization is constantly threatened
because "all the mysterious life of the wilderness that stirs in
the forest, in the jungle " stirs also" in the heart of men" as the
sea closes over a diver"(48). Marlow and other colonizers seem
not to acknowledge that order existed in other cultures.
Primitive societies, in spite of lack of written legal documents,
were highly organized. They had their courts and their
systems and their attorneys. Sanctions and punitive actions
did exist in this society which were highly moral. But
colonialism , not knowing the moral principle of the native
people, presumed that the white people were above all other
people. The whites believed they would exploit and behave as
they pleased. Marlow, in his description of the landscape of
the Congo, suggests that the white men are swallowed up by
the jungle of Africa. It is then a corruptive jungle. But what is
so corruptive in the African jungle? The land or the people or
the absence of any artificial or external restraint by which
civilized man curbs and remains unaware of his worse
instincts. Marlow seems to suggest both. His description of
the people and landscape of the Congo hints at deliberate
contempt. | agree with Susan Lorsch when she states that
Conrad uses nature in Almayer's Folly "to connect the
landscape to sexuality" and in Heart of Darkness ,"the hidden
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wisdom of nature turns out to be that it has no wisdom, that
there are no moral truths"(109-110). As a matter of fact,
everything concerning nature in Heart of Darkness is described
as horrible. Conrad introduces his jungle story as follows:

Going up that river was like travelling back to the
earliest beginnings of the world, when vegetation
rioted on the earth and the big trees were kings.
An empty stream, a great silence, an impenetrable
forest. The air was warm, thick, heavy, sluggish.
There was no joy in the brilliance of sunshine.
The long stretches of the waterway ran on,
deserted, into the gloom of over-shadowed
distance.( 48-49)

Marlow is describing his trip up river as a trip into the darkest
part of the world, a journey during which nature has nothing
pleasant to offer, not even the sunshine that most colonizers
adored in Africa. Can this description be from a Romanticist
or a worshipper of nature? African nature, according to
Marlow, corrupts the colonizers psychologically, and its
lawless jungle releases their depravity as it did with Kurtz.
Was not Kurtz equipped with Christianity and high moral
values? Was not Western civilization superior to the devilish
ceremonies of the jungle? How could a superior being fall so
low as to exercise abusive dominion over other humans.

Describing the effect of the jungle on Kurtz, Marlow writes:

The wilderness had patted him on the head, and behold,
it was like a ball, an ivory ball, it had caressed him,
and—Lo! He had withered , it had taken him, loved him,

42



deladl a1 gSal 2021 ale 18 andl 43 Alaall Gl daadly Alye

embraced his soul to its own by the inconceivable
ceremonies of some devilish initiation ( 71).

Kurtz, as the above citation reveals, has fallen prey to the dark
jungle of Africa. It is an evil which he cannot escape because
it is internal more than external. He becomes so entangled in
the system that he claims possession of everything: "everything
belonged to him....you should have heard him say, 'My ivory,
my Intended, my station, my river, my..." "( 72). Marlow
notices the fact that everything belonged to him "was a trifle.
The thing was to know what he belonged to, how many powers
of darkness claimed him for their own"(72). Kurtz, Marlow
claims, had become the tool of darkness. When the dying
Kurtz crawls to some ritual ceremony, Marlow says:
| tried to break the spell-the heavy , mute spell of
the wilderness-that seemed to draw him to its pitiless
breast by the awakening of forgotten and brutal instincts,
by the memory of gratified and monstrous passions.
This alone, | was convinced, had driven him out to the
edge of the forest, to the bush, towards the gleam of
fires, the throb of drums, the drone of weird incantations,
and this alone had beguiled his unlawful soul beyond the
bounds of permitted aspiration(100).
Then Marlow describes what he sees within the
wilderness:
A Dblack figure stood up, strode on long black legs,
waving long black arms, across the glow. It had
horns—antelope horns, | think—on its head.
Some sorcerer, some witch-man, no doubt: it
looked fiend-like enough(99).
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Cedric Watts comments on this passage in his article "Heart of
Darkness" published in The Cambridge Companion to Joseph
Conrad : "Marlow seems usually a sceptic...Marlow seems
willing to endorse a belief in supernatural evil-and that evil is
specifically associated with the people of the African
jungle”(54).

Marlow uses the unknown and remote jungle
landscape, its unseen dangers and its unexpected obstacles in a
mythic manner that carries us back to the beginning of time
and human origins to emphasize the primitive state of the
lands:

We penetrated deeper and deeper into the heart of
darkness...we were wanderers on a prehistoric earth, on
an earth that wore the aspect of an unknown planet. We
could have fancied ourselves the first men taking
possession of an accursed inheritance, to be subdued at

the cost of profound anguish and of excessive toil...(
51).

For the Europeans to experience Africa is to experience the fall
of man
and the curse borne by Adam and his descendants. The earth
here had nothing similar to that of Europe. Marlow here
echoes Milton's Paradise Lost in the description of the fall of
man and his expulsion from Eden. The use of words such as
"accursed inheritance,” "subdued," "anguish,” and "excessive
toil" reflect Conrad's inability to transcend the Western popular
belief of the about the Bible's anecdote of Ham and his cursed
descendants.
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Primitivism is also seen in the description of the African
woman who comes abreast of the steamer. Marlow identifies
her with the wilderness. He says of her: "She stood looking at
us without a stir, and, like the wilderness itself, with an air of
brooding over an inscrutable purpose”( 92). This citation
recalls Marlow's earlier observation that the stillness of the
jungle was "stillness of an implacable force brooding over an
inscrutable intention, which looked at you with a vengeful
aspect”( 56).

Describing the natives, Marlow associates them with
pre-historic beings. Men who had not belonged to recorded
human history. Marlow writes:

We were travelling in the night of first ages, of those
ages that are gone , leaving hardly a sign —and no
memories.

The earth seemed unearthly . We are accustomed
to look upon the shackled form of a conquered monster
, but there-there you could look at a thing monstrous
and free. It was unearthly, and the men were-No, they
were not inhuman. Well, you know, that was the worst
of it--this suspicion of their not being inhuman( 52).

It is the human form of the native Africans that compels the
Europeans to accord them a measure of humanity, but it is a
troubled measure of humanity that impelled this thought of
their remote kinship. The Africans might be human, but they
were ugly to look at. With a description like this , would any
reader doubt of Marlow's racist feeling? He is reflecting the
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mid-nineteenth century view on race. The view produced
protracted discussion of African physical characteristics.

Marlow is not qualified to judge Africans: "The pre-
historic man was cursing us , praying to us, welcoming us-who
could tell?" (52). The question mark at the end, Singh suggests,
proves his lack of understanding(44) Also his doubts whether
Africans are cannibals show his refusal to go deeper in matter
concerning Africans. Marlow does not understand the language
of Africans. Sometimes he lets us feel that Africans are the
innocent victims of the white man's heart of darkness, and
other times he would have us believe that blacks have the
power to turn the white man's heart black. This is where he
equates the primitives with evil and their skin complexion with
a spiritual evil.

Another manifestation of primitivism that has turned
Kurtz into a devil is his participation in certain tribal
ceremonies which seem to have involved human sacrifice,
cannibalism and headhunting. Marlow calls the rites
"unspeakable" and later declares, "I don't want to know
anything of the ceremonies used when approaching Mr.
Kurtz"( 87-88). His refusal to try to understand the
significance of the rites of Africans originates from his
personal bias. Here Marlow joins the colonialist side in his
refusal to know the otherness and hence he finds only sinking
nature. This is what Jan Mohammad calls "Manichean
opposition”. Thus, Marlow's sympathy for the oppressed black
cannot be accepted as completely sincere. He feels sorry for
them when he sees them dying, but their very nature and their
customs inspire nothing but abhorrence and loathing.
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The peak of primitivism and savagery in the text is
found in Marlow's upstream journey. He travels with "a crew
of cannibals." Why did he call them cannibals although he did
not witness any cannibalism at all? Was it just prejudice, or
the desire to create sensation? Let us hear Marlow himself:

| do not pretend to say that steamboat floated all the
time.More than once she had to wade for a bit, with
twenty cannibals splashing around and pushing. We had
enlisted some of these chaps on the way for a crew. Fine
fellows—cannibals—in their place. They were men one
could work with, and | am grateful to them. And, after
all, they did not eat each other before my face...( 50).

But later on in the novel, Marlow contradicts himself by saying
that the cannibals 's restraint surprised him, as they did not eat
the white men on board. The text reads:

Why in the name of all the gnawing devils of
hunger they did not go for us—they were thirty to five—
and have a good tuck in for once, amazes me now when
| think of it . They were big powerful men, with not
much capacity to weigh the consequences...And I saw
that something restraining ...( 60).

Marlow feels that cannibals have restraint. They have no
intention to eat him and his fellows. Fresleven's corpse which
was abandoned in the bush was not consumed. The pilgrims
were not butchered by the hungered crew of cannibals so why
then did Conrad keep treating Africans as cannibals?

47



58S iy jsn - a5 (B Agilad) B U1 5590 g Al

Marlow's ignorance of cannibalism is manifest. If
primitive Africans ate each other, Marlow would not find any
living creature in the Congo and would not find starving people
at the first station. Had Marlow spent more time with
"Indigenous” tribes, he would have known that cannibalism is
practiced as a form of voodoo. It is a belief in sorcery and
fetishes and rituals in which participants communicate with
dead ancestors who, for reasons of vengeance of greater power,
require that the living , under certain mystical practices, name
more persons as possible victims. The designated living person
is figuratively eaten while still alive. Physically, he falls sick.
Once his flesh is symbolically consumed, he then dies.

Marlow himself witnesses a similar ritual when
Kurtz disappears in his presence in a night ritual.. Marlow
expresses his wonder in this way:

| glanced casually into the little cabin. A light was
burning within, but Mr. Kurtz was not there. 1 think I
would have raised an outcry if | had believed my eyes.
But I didn't believe them at first-the thing seemed so
impossible...how shall T define it?...The moral shock |
received, as if something altogether monstrous,
intolerable to thought and odious to the soul, had been
thrust upon me unexpectedly. This lasted of course the
merest fraction of a second...( 97).

The citation refers to the scene in which Kurtz at midnight
joins a group of some sorcerers, some witch-men no doubt to
practice their night rituals. Panichas comments, "The scene
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itself is an extension of a speaking nightmare, as Marlow's
narrative details dramatize the"incredible degradation" of
Kurtz's condition in body and soul, of the madness that has
captured him and commanded him to repudiate” the bounds of
permitted aspirations”(166).

All through the novel, Marlow rationalizes his ignorance
of the truth by defining it as the result of circumstances rather
than choice. First he argues that being a passenger on the
French steamer prevents him from confronting the truth of
things. Another time he refuses to go on shore because of his
work and lastly, he considers the murmurs of the  "crew of
cannibals" after the death of his helmsman as a sign of regret
for not giving them up the dead as their meal. He pens this:

What they wanted to keep that body hanging around for |
cannot guess. Embalm it, maybe. But I had also heard
another , and a very ominous murmur on the deck below.
My friends the wood-cutters were likewise scandalized,
and with a better show of reason---though | admit that
the reason itself was quite inadmissible. Oh, quite! |
had made up my mind that if my late helmsman was to
be eaten, the fishes alone should have him( 76).

Without knowing the language of the cannibals , how does he
jump to the conclusion that they wanted that human flesh to
eat?

In Heart of Darkness, Africans are not given any
principal role. Conrad was certainly expressing their actual
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puppet role during the colonial period. But when he presents
his helmsman as a lusty cannibal and his native helpers as a
band of predators ready to jump on any being, Conrad has
confessed his biased attitude towards Africans. This can be
confirmed by his description of the black workers as animals.
The native fireman looks like a "dog" as the narrator puts it:"to
look at him was as edifying as seeing a dog in a parody of
breeches and feather hat, walking on his hind legs"( 51). The
helmsman looks "like a reined-in horse"( 66). The African
dances are a cacophony and during his trip on the river "a wild
and passionate uproar "of the natives meets him. They howled
and leaped, and spun, and made horrid faces" at him.( 52) This
implies that they are hostile and ferocious. It is a
misinterpretation on the part of Marlow. African people go to
the river bank whenever they hear oncoming boat. They go to
admire "the big huge house" rolling on a river, and to wave to
its crew that they imagined came from the land of “wonder,"”
the land where dead people resurrect and lead a normal life
once again. The wonderland was Kinshasa, the main city. It
was from that city that a skull spoke through their radio
receivers and it was from that city that the white men put a
skull into the phonographs they were enjoying ; in short, those
crews came from the end of the earth. Who knew if one would
not meet there a dead parent, brother, among the crew?
Besides, the boats were the only links between the main city
and the rest of the country as is still the case today. Boats
brought manufactured goods from Kinshasa and in turn, they
loaded the local commercial products, such as wood and
"punga” fiber to transform into clothes and many other
wonderful things. In fact, most captains enjoyed the gathering
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of people around their boats and would whistle for a long time
to announce that they would anchor. So boats drew, and still
draw, all the riverside populations, spectators, and
businessmen, for trading.

Many critics like Robert Lee believe that Marlow has
grossly exaggerated his depiction of Africans. The story itself
carries suggestions that the evil which the title refers to is to be
associated with Africans, their customs, and their rites.
Marlow talks, for instance, of the "satanic litany"( 102) of
Kurtz's followers. He uses words like "brutal, monstrous,
vengeful, implacable, inscrutable, evil, accursed, hopeless,
dark, and pitiless" so often talking about that continent that the
native people begin to be tinged by the qualities that these
words connote. Robert Lee asks this question: "To what
extent are Marlow's attitudes Conrad's? Conrad's attitudes
toward colonialism are ambivalent and contradictory.
Contradictions reveal the nature of Conrad. He says two
things at the same time affirming and denying.

Conrad tried to please the two currents of opinion.
For those who advocated colonization, Conrad supported their
view by his negative depiction of the natives. And for the ones
who opposed the institution, he joined them by his apparent
criticism of it. As Africa, at the time, had no voiced opinion,
and while man tried to hide anything positive about Africans,
their dark racial pigmentation was then exploited by writers
such as Conrad.

A careful observation of Conrad's attitude towards
native Africans reveals his racist attitude towards blacks. His
portrayal of Africans proves his inability to transcend popular
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belief in racism. Gene Bluestein argues that" the term
race ought to be strictly limited to the notion of humanity. In
zoological parlance, race means separate species and since we
are clearly one species—homo sapiens—the idea of a white,
black, yellow or red race has no scientific meaning"(152).
Ethnologist Hertz, arguing against the notion of race difference
and superiority formulates his position that:

Race is a term used in natural science. It denotes
a subdivision of the species which inherits its
characteristics. Living creatures are usually reckoned to
belong to the same species if they breed successfully
when crossed, and if their offspring possess the same
capacity without limits.(200)

Some biased scientists and ethnologists have tried to fabricate
evidence in order to validate a ridiculous theory of Anglo-
saxon superiority"(Bluestein 153).

Heart of Darkness has become one of the Western
clichés about Africans. Whatever African writers may write
about their continent, the cliche will never fade away. In an
article entitled" An Image of Africa,” Chinua Achebe writes:

Heart of Darkness projects the image of Africa as the
other world, the antithesis of Europe and therefore of
civilization , a place where a man's vaunted intelligence
and refinement are finally mocked by triumphant
bestiality. The book opens on the River Thames,
tranquil,resting peacefully 'at the decline of day after
ages of good service done to the race that peopled its
banks... But the actual story takes place on the River
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Congo, the very antitheses for the Thames. The River
Congo is quite decidedly not a River Emeritus. It has
rendered no service and enjoys no old age pension." And
Achebe asks: 'is Conrad saying then that these two rivers
are different, one good, the other bad?'... the point of my
observation should be quite clear by now, namely, that
Conrad was a bloody racist(288-9)

Achebe also comments that Conrad's racism has not been
raised by the Western critics because it is part of their thinking
and world. Most Western critics pretend that Conrad's concern
was not African. Achebe concludes that a novel "that
dehumanizes a great portion of human race " cannot be
considered "a great work of art." Patrick Bratlinger agrees
with Achebe that Conrad's portrayal of Africa and Africans is
racist. Why did Conrad not mention the evils of the Arabs
who were Leopold II's rivals ?The reason is "evil is black and
black is cannibalism and because of their light skin, he could
not mention them"(Anti-Imperialism"371-2).

Responding to the Third World writers, Hunt Hawkins
acknowledges the facts raised by these different writers, and he
suggests that Conrad's attitude was complex, critical, and
hinting at racism. Conrad's story concerns more Europeans
than Africans, and it should be noted that some missionary and
other Westerners' reports of the period mention the practice of
cannibalism. Besides, Conrad's description of Africans is very
positive, but Achebe and others fail to mention it (Hawkins,
"The Issue of Racism"163-8)

McClure argues that no Africans in Heart of Darkness
are as voracious or brutally aggressive as Kurtz or other
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Company agents as he erroneously writes that Africans are
presented with sympathy and respect and that Conrad was not
addressing the colonial people.(37).Linking Africans with
cannibalism and using bestial imagery when referring to them
hardly, constitutes sympathy. Marlow has described Africans
as brutal, violent, and ferocious but it is the young Russian who
reminds him that "the Africans are simple people"( 79).

Heart of Darkness is about Marlow/Conrad 's first
contact with Africa. | do not dissociate the narrator with
Conrad . | agree with Achebe when he says "Marlow seems to
me to enjoy Conrad's complete confidence."(p.787).

Heart of Darkness is a vision of evil, mostly that
of imperialism embodied in Kurtz, but its author remains
unequivocal in his position about the natives of the Congo. It
is true that at that time the Congolese were not what they are
today, but they were not a "pre-historic" people as
Marlow/Conrad keeps repeating again and again. Had he tried
to socialize a little bit, he would have known that Portuguese
were in the Congo since 1483 as traders and the very first
African Catholic Bishop was a Congolese. Marlow himself
knows that Belgians had built many stations inside the country
where "the cannibals" could see and admire the white man.

Conrad's distorted representation, deletions and
unexamined assumptions about Africans have been formed into
collective stereotyped images of African patterns of behavior.
The past distortions of Africa by novelists such as Conrad,
Haggard, and Kipling appear to be intact in the minds of the
great majority of Westerners. Their works, mostly those of
Conrad and Haggard are not only prototypes,“they have been
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incorporated into the mystique of Africa. It has become
standard literary practice to cite them as if the mention of their
names added authenticity and heightened effect to the
account'(Hammond and Jablow 118).

So Heart of Darkness had a polemical intent both
towards the white man's moral meanness and the jungle's "crew
of cannibals" with suspect rites. Primitive societies, in spite of
lack of written documents, were highly organized. They had
their courts, their systems and their attorneys. White men
consider the African jungle corruptive. Kurtz was corrupted by
the jungle despite the fact that he was equipped with
Christianity and moral ideas of some sort. He fell prey to the
dark jungle of Africa. But in assessing Conrad's position, we
must admire  his boldness in treating the problem of
imperialism at a time when the notion of anti-imperialism was
not articulated and the general public strongly supported
colonialism and imperialism.

55



58S iy jsn - a5 (B Agilad) B U1 5590 g Al

Works Cited

Achebe, Chinua. "An Image of Africa," Massachussets Review
18.4,(1977):782-794.

Bluestein, Gene." Faulkner and Miscegenation”, Arizona
Quarterly 43,(1987):151-164.

Bratlinger, Patrick. Heart of Darkness: Anti Imperialism, or
Racism, or Impressionism." Criticism27(1985):363-385.

Conrad, Joseph. Heart of Darkness. Beirut:Librairie du Liban,
1994,

Hamond, Dorothy and Alta jablow: The Myth of Africa. New
York: Library of Social Science,1977.

Hawkins, Hunt. "Conrad's critique of imperialism in Heart of
Darkness,” PMLA, 94:2 (1979), 286-99.

Hertz, Frederick. Race and Civilization. Trans. A.S Levetus
and W.Ents.  New York: Macmillan, 1928.

Lee, Robert F. Conrad's Colonialism. The Hague: Mouton,
1969.

Lorsch, Susan E. Where Nature Ends. Toronto: Associated up,
1983.

McClure, John A. Kipling and Conrad: The Colonial Fiction.
Cambridge, MA: Harvard up, 1981.

56



deladl a1 gSal 2021 ale 18 andl 43 Alaall Gl daadly Alye

Panichas, George A. Joseph Conrad: His Moral Vision.
Macon, Georgia:  Mercer University Press, 2007.

Singh, Frances B. "The Colonialistic Bias of Heart of
Darkness"”, Conradiana, 10.1, (1978). 41.54.

Stape, J. H. ed. The Cambridge Companion to Joseph Conrad.
Cambridge: Cambridge University Press, 1996.

57



58S iy jsn - a5 (B Agilad) B U1 5590 g Al

58



daaal) e owssl alas 3 2021 ale 18 aadl 43 alaall ol daaly Ay

gou L1l gle g gl gplll jal 881 gt julodll

Laagosil ilaaladl Jikusoll alis
Jaaal) MJ.A Cymid :l_.,\la.“ Ql—ubﬁ\ u.\_“.h
Gal) sdaala — iy sdnls

wﬂ\ ?w s pdial) ) ¢Sl

el

Sl g Lad agllally Ll lsia) Aol iy lad Jualsti clalll OGN
ulia¥l agslsial & ) clghialad o Ablaally agidd Llaa o qual) Gaj
ALY Al il cclalll Bl e Algiaa Aall ARl ey (g8 Jla @AY
bRl Ll o - cilalal) Jileal) LS B - e gl Jgla Al sl
Gad) 1 oS Ua Gay bl quall Jlaniad day Lalls Laast) Aal)) muall
Jiluwal) QS - i) o o g Al (Rl A bl o Lagaisa

Madgadl cilidal)

:alidal) clalsl)

59




Lo gadl cbilald) Jiloal) QS fpa i) (o i gl (5 gall) al 38Y) B (ull)

Summary

Languages still communicate with each other, as a result of
the friction of their children and their contact with each other,
and despite the keenness of the Arabs to protect their
language and preserve its eloquence, their contact with other
races prevented the Arabic language from remaining isolated
from the rest of the languages, so the phenomenon of
“linguistic borrowing” emerged, which Abu Ali - in his book,
Al-Masael’ Al-Halabiyyat — to subject it to analogy so that the
foreign word becomes like Arabic after the Arabs use it, and
hence this research was marked with “The analogy in
linguistic borrowing according to Abi Ali Al-Farsi — the book

Al-Masael’ Al-Halabiyyat as a model".

key words:

Language, Abu Ali, borrowing, foreign language, analogy.
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Errors Made by Students of English at Hama
University While Using Anaphora

Abstract

This research analyses errors that Syrian EFL undergraduate students of Hama
University make while using English anaphors. The study attempts to examine the
students’ competence level in anaphoric relations in English and their ability to
recognize the correct interpretation and structures in various contexts. The data of
the study are collected through a multiple—choice test covering various areas of
anaphoric relations in English. This test aims at determining the overall level of the
learners’ knowledge of anaphora and analysing their performance in using
anaphors. Thirty third-year students of English were involved in this research.
After analysing the collected data, some solutions and strategies are presented to
account for the students’ way in understanding and using anaphoric relations.
Finally, some pedagogical implications on how to teach anaphoric relations in
English are presented, and some recommendations for further research are

offered.
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1. Introduction

The main purpose of this section is to introduce the topic of
this research as a whole. It starts by presenting a general
background that is closely related to some relevant academic
standards. Then the objectives and the significance of the
study are introduced. Moreover, the section puts forward
some of the questions that need to be answered in the
coming sections. Finally, it ends by stating the extent and

restrictions of this research.

Syntax is one of the well-acknowledged domains of
linguistics. It plays a significant part in comprehending the
English language since Modern English has a fairly fixed word
order and has lost most of its inflectional system, which

existed in Old English.

Any native speaker of any natural language would
acknowledge the fact that there are special relations known as
‘anaphoric relationships’ which exist between certain pairs of
expressions in the language. However, it is not always that

simple. This topic has proven to be more complicated than it
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may appear for students learning English as a second
language. They might find it rather difficult to fully comprehend
this relation between the pronoun and the antecedent.
Learning only the basic elements of the target language is
simply not enough to achieve competence in that language.
Learners must understand the syntactic structure of the
language to know the rules which govern the logic of
sentences, and the relationship between certain elements

within these sentences to form an understood sentence.

2. Statement of the Problem

It is evident that students of English seem to have some
difficulty in processing anaphoric structures. In this study, |
attempt to investigate the phenomenon of anaphora as can be
seen in the performance of the students of the Department of
English at Hama University taking into consideration the

following questions:
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1, Which items/expressions are likely to be coreferential?
3. What kinds of sentences/phrases are structurally obscure?
4. What type of structures of anaphora is most difficult?

3. Significance of the Study

The research to be undertaken here is of great importance on
multiple grounds. First, it contributes to the understanding of
the procedures conducted to simplify and shorten sentences
for smoother communication, to know when there is an
anaphoric relationship between a pronoun and antecedent,

and when it is not possible for such relationship to occur.

Moreover, anaphora helps to bridge the gap of communication
and, in some cases, combines potentially long sentences
together for a smoother flow of speech; thus, this study is
important as it describes potentially the best method that
speakers use to minimise redundancy for smooth

communication.

In addition, this study is significant for English students as it
reinforces not only their syntactic competence, but also their
pragmatic competence as it shows the different strategies

used by speakers to establish an anaphoric correlation among
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sentences and how to make sure that these sentences are
interpreted correctly. Finally, this study is also important
because it explores the way Syrian students of English at
Hama University interpret coreference between pronouns and
their antecedents as well as the errors they encounter with

anaphora.
4. Objectives of the Study

This study aims to find out the areas where students of
English at Hama University seem to be confused in detecting
the intended coreferenciality between an anaphor and a
potential antecedent. Furthermore, it tackles the phenomenon
of anaphora as being an essential property of linguistic
expressions. Thus, the research seeks to review this
phenomenon which many researchers have attempted to
undertake in the past years. Moreover, it aims to recommend
some strategies that may help teachers who try to help
students acquire some skills to comprehend anaphoric
structures and perform easily understood and logical sentence

constructions through various procedures

5. Research Questions

98



GUshh s Gua daa) 30 2021 ale 18 am) 43 alaall Gad) daaly Ay

This research raises several questions about anaphora and
aims to propose answers to these questions. The questions

include:

First of all, do these learners fully comprehend the different
obscurities of anaphoric relations? Second, do these learners
have the ability to make accurate decisions about the
relationship between the pronoun and the antecedent in
different complex structures? Third, do these students depend
on the context when they analyze coreference? Finally, doq
they stick to one judgment for such relationships? In other
words, do they interpret the pronoun—antecedent to have only

one meaning or more?

6. Limitations of the Study
This study has three limitations:

1. Limitation of time: The study is conducted in one
academic year.

2. Limitation of place: The study is conducted at the
Department of English Language and Literature at
Hama University. This excludes students of other
majors or of other universities in Syria.
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3. Participant limitation: The study analyzes the errors and

difficulties that third—year students of English as a
Foreign Language at Hama University make while using
anaphoric structures, and attempt to provide possible
solutions that may help them avoid these errors and
enhance their abilities to comprehend and build more
meaningful sentences. In addition, the research
proposes some strategies from which teachers of
English may benefit. It also excludes students from

other years at the department.

7. Literature Review

This section concentrates on the relevant terms, definitions

and classifications of anaphoric relations in English. It also

reviews some studies that investigate anaphoric relations

errors in English.

7.1 Precede—and-Command relation

The sole constant in the debate of the last few years

concerning anaphoric coreference relations has been the

assumption that whatever the regulations are they are to be

noted based on the relation precede—and-command. This

relation was added to account for a hassle which is impartial
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of the unique hypothesis one adopts regarding the status of

anaphoric relations.

Any definition of anaphora has to account for the fact that
a pronoun cannot be related arbitrarily to any full NP in a
sentence. In other words, as stated by Reinhart (1976), it is
no longer enough that the context, the semantics of the
sentence, or the state of affairs in the world would permit two
NPs to be anaphorically related. A certain structural domain of
the two NPs impose similar restrictions on their coreference
options in a given sentence. Therefore, not in all of the

following sentences can Sarah be coreferential with she:

1) a. Sarah denied that she met John.
b. She denied that Sarah met John.

2) a. The man who toured with Sarah denied that she met

John.

b. The man who toured with her denied that Sarah met

John.
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In (1b) she and Sarah can only be interpreted as referring to

different persons.

That the restriction on anaphora, as shown by Reinhart
(1976), is no longer so simple as to say that the antecedent
has to precede the pronoun is indicated by acknowledging the
fact that in (2b) coreference is viable although the pronoun
precedes the antecedent. Sentences like (2b) are perhaps not
usually fully normal on the coreference reading and their
appropriateness may additionally rely on the context of their
utterance. The fundamental point, however, is that while there
are contexts which allow coreference in (2b), no discourse

would ever allow a coreference reading in (1b).

7.2 Condition A

This section discusses cases where a sentence does not
follow condition A of the binding as outlined by Chomsky
(1982). These cases include cause clauses and conversion
clauses, as we will see in the next two subsections. It is worth
noting that condition B and C will not be mentioned here
because only condition A is concerned with the concept of

anaphora.
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7.2.1 Exempt Anaphora

According to Chomsky (1981), the formal formulation of
Condition A states that an anaphor must be bound in its
binding domain !, which can corresponds to the smallest

clause containing it>, as in (3):
3) a. The moon spins on itself.

b. *3The moon influences people [who are sensitive to

itself].

In (3a), the anaphor Jfself is within the binding domain for its
antecedent the moon, and as such, satisfies Condition A. In

(3b), Condition A is not satisfied because the reflexive

!Domain is a sentence that usually contains the anaphor.

*see Charnavel and Sportiche (2016) for detailed discussion.

3 |tself is an anchor but it doesn't have an antecedent,
therefore, it is ungrammatical. It should be bound to the
antecedent. In other words, the moon refers to X then itself

should refer to X too.
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pronoun /tself is outside the binding domain of its antecedent

the moon.

Nevertheless, as has long been recognized, reflexive
anaphors like herself also exhibit obvious exemption from
Condition A in specific contexts ( Ross, 1967), Pollard and
Sag (1992), Reinhart and Reuland (1976)). In (4a), the
anaphor herself is not c-commanded by ‘Sarah’, its
antecedent. In (4b), the anaphor, Aimself is not in the local
domain of John. The contexts that permit such exemption are
argued to be those that in some sense represent the
perspective of their antecedent. These contexts have been

termed ‘logophoric’ (see Sells (1987), Charnavel (2019)).

The following examples are taken from Pollard and Sag

(1992:264) and Ross (19970:230).

4) a. The portrait of herself on the front page of the Guardian

made
Sarah’s statements seem kind of absurd.

b. John was never aggressive to Raymond who couldn’t

understand

what physicists like himself were trying to prove.
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Let us now consider Causal clauses, adjunct clauses followed
by because and since in English, might include exempt
anaphors, as well. An anaphor in a causal clause can be
bound long distance by an antecedent in the superordinate
clause. This is demonstrated in (5) Here, Sarah, the matrix
subject, can bind the reflexive herself occupying the adjunct
clause. Charnavel (2019) asserts that causal clauses, like the
one in (5) develop perspectival contexts. The causal relation

must be verified by some reasoning individual.

Additionally, when an exempt anaphor is permitted in a
causal clause, the antecedent must also believe that the
causal relation implied by the adverbial clause holds. In (5),
Sarah herself must believe that the photo going around is the
reason that she left the party. Compare this to (6), where the

anaphor has been replaced by a pronoun.

5) Sarah left the party because there was an embarrassing

photo of herself going
around.

6) Sarah left the party because there was an embarrassing

photo of her going

around.
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Here, Sarah may or may not believe the photo going around
to be the cause of her leaving. She may believe the photo

had nothing to do with her leaving. (Charnavel 2019:5)
7.2.2 Concession Clauses

The analysis exempt anaphora in Charnavel (2019) can be
extended to include concessive clauses containing even
though and although. These clauses are a normal expansion
of the hypothesis of exempt anaphora in Charnavel (2019).
Initially, they are argued to be anti-causal semantically, and
may accordingly resemble causal clauses syntactically (Konig
and Siemund 2000). Secondly, fairly little is known about the

syntax of these clauses.

Rutherford  (1970) claims that although-clauses are
syntactically greater than even though—-clauses, as although-
clauses have speech act modifying uses, but even though-
clauses do not. If Rutherford (1970) is accurate that
although—clauses attach greater than even though-clauses,
we might anticipate a difference similar to that of because and
since-clauses. In other words, exempt anaphora could be
expected to be available for even though-clauses but not

although—clauses. To test this, Lund, & Charnavel, (2020)
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experimented the empirical claim in Charnavel (2019) that
exempt anaphors are acceptable in eventive because-clauses
but not evidential since—clauses. They discovered that even
though—clauses did allow for exempt anaphors, but although-

clauses did not.

7) a. Alex prosecuted the newspaper because it published an

awkward
picture of herself.

b. Ted went on vacation since there was a photo of himself

at a beach
on Facebook.

Using t-tests like in (7) to calculate the results, Lund, G., &
Charnavel, I. (2020) discovered that participants inferred
because-clauses with exempt anaphors to be a lot better than
since—clauses. This supports the claim that eventive because—
clauses allow for exempt anaphora but evidential since—
clauses do not. Now , we move to the next section where we

talk about the methods used to analyse and collect the data.

8. Methodology and Data Collection
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This section is primarily concerned with the collection of
data that will be used in order to investigate how third—year
students of English at Hamah University interpret several
anaphoric forms. In other words, it provides details about
the methodology that has been adopted to collect and
analyse data on anaphoric relations in English in an
attempt to find answers to the research questions

mentioned in page 5.

8.1 Participants

The sample chosen for this research includes 30 third—year
students of English at Hamah University. The choice of third—
year students is based on the assumption that these students
should have accomplished great competence in English, which
enables them to exhibit good performance too. Linguistic
competence is an indicator of speakers’ linguistic knowledge,
whereas performance reveals how these speakers use their
linguistic knowledge in real-life situations (Fromkin, Rodman,
& Hyams, 2011). it is worth noting that the gender of the
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participants is not taken as a factor, all that matters is their
linguistic knowledge, particularly their syntactic knowledge
which should be good enough for third—year students of
English because they have almost completed all their
grammar courses, and they would not have more anaphoric

knowledge whatsoever.
8.2 The Test

This test is divided into two parts. The first part is concerned
with multiple—choice questions. | have chosen multiple-choice
questions to find out how our participants comprehend
Coreference restrictions with anaphora. Ten multiple—choice
questions were given to the participants. Each question of this
part shows a different element that relates to anaphora

coreference, and a true or false questions.

The participants at this stage of the test are required to

choose the correct answer.
We can deduce some answers to the following questions:

. How do these participants infer syntactically obscure

coreference?
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2. What are the possible interpretations that they recognize?

3. Are these learners able to comprehend the fact that in
some cases, coreference could be possible while in others

blocked?
4. Do they just give one interpretation of each item?

To ensure that the results would be precise, | provided four
multiple—choice interpretation answers for each question. One
of the choices reflects one interpretation of the sentence.
Another choice shows another interpretation. The third choice
shows that both of the previous interpretations are possible.
The last choice indicates an incorrect rendering of the
sentence in the question given. The reason for including the
wrong choice is to make sure that students analyze the
choices carefully and to make sure they concentrate on the
structure of the sentences given in order to discover the

correct interpretation of each sentence.
8.3 Procedures of Data Analyses
In this paper, | concentrate on lexical and structural anaphora

by using Ullmann’s (1977) theory, kinds of words, phrases
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and sentences by using Crystal’s (2008) theory, as well as
labelled and bracketed sentences/phrases by using Yule’s
(1985) theory. The data of this research is taken from several
questionable constructions given to a number of third—year

students of English at Hama University.

The data is analyzed in terms of percentages of the
students’ responses to each question in the research tool.
The detailed percentages are presented in tables, whereas the

overall ones are presented in the form of two pie diagrams.

9. Data Analysis and Discussion of the Results

The purpose of the test is to explore the students'
weaknesses regarding the process of understanding their
performance regarding anaphoric relations in English. In
addition, the test should help in finding out how one can
establish beneficial methods for helping students overcome
the difficulties in using anaphora. This section statistically
analyses the data and discusses the results in relation to
reasons and factors which might contribute to the

development of learners' competence of anaphora.
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9.1 Data analysis

The data were obtained from the comprehension performance
of students in the given test. After reviewing the data, a
quantitative analysis was conducted to provide the frequency
and percentage of students responses. Moreover, the results
were analysed in view of participants' knowledge of anaphoric
relations in English. Grammatical errors were not taken into
account because the purpose of this study is to investigate the
learner's anaphoric competence. The data used in this study
consist of a two—parts test, namely,a multiple-choice test, and

a true or false test.

The test was a very valuable tool and a source of rich
information for the researcher because it not only reflects
students’ efficiency in using and comprehending anaphors but
also shows the strategies they resort to, as well as the
difficulty they encounter in producing, understanding, and
comprehending them. Error analysis is used as a method to
identify the factors behind the participants’ errors, and this
method will be clarified later in this section. After conducting

the test, the researcher marked the collected data (papers of
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30 students) as correct or incorrect. After that, the researcher
developed a content analysis sheet that was modified several

times in line with the students’ varied responses.
9.2 Error Analysis

The methods adopted to analyze the errors are based on
Corder (1967). Depending on the contrastive approach of
analysis between L1 and FL learners. Analysis of errors
revealed that contrastive analysis was incapable of predicting
a great majority of errors, since its main priority was dedicated
to the study of language transfer and ignored other kinds of

errors.

Khansir (2012) indicates that this approach is not based on
the assumption that the learners’ mother tongue interference
is not the main and only reason for making errors. Rather,
they also occur due to some common strategies in a
framework hypothesis of errors in second language acquisition

addressed by contrastive analysis.

9.3 Test Analysis and Discussion
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This is a multiple—choice question test. This test was given to
30 third—-year students majoring in English language and
literature at the Department of English. It contains 30
sentences and each sentence contains a different type of
anaphora. The participants are asked to choose the correct
interpretation of each sentence out of four options. It is worth
noting that in the second part of the test, the participants are
asked to choose whether the sentences are coreferential,
might be coreferential or none coreferential. The second part
is more like a true or false type of exercise Thus, the objective
of this test is to investigate the participants’ receptive skills of
anaphora, i.e. their ability to comprehend anaphoric relations
in English even when they encounter this relation between a
pronoun and an antecedent in complex situations. Table 1|
shows the percentage of the correct and incorrect

interpretations for each question.

Questions Correct Incorrect

Interpretations Interpretations

1. It shocked
Sarah that she
lost the race, 80% 20%
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although she had
no reason to
believe she would

win.

2. So  many
people wrote to
Ben that he
couldn't  answer
them all, although
they did not know

him.

20%

80%

3. Sarah denied
that she met

John.

80%

20%

4. Though it was
unlikely that she
would pass,
Sarah still
decided to take

the exam.

50%

50%

5. The man who
toured with Sarah
denied that she

86.66%

13.33%
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met John.

6. We sent him to
West Point in 20% 80%
order to please

Ben's mother.

7. A girl came in
who looked very 23.33% 76.66%
threatening,
although the
office was

officially closed?

8. Near him, John 36.66% 63.33%
saw a wolf.

9. How offensive 43.33% 56.66%
to his friends,

Benjamin is!

10. Near John, 76.66% 23.33%
he saw a wolf.

Average 51.66% 48.33%

Table 1. Percentage of the correct and incorrect

interpretations in the multiple choice test.
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Figure 1
No Answer
0%

Incorrect
Interpretation

0,
48% Correct

Interpretation

52%

B Correct Interpretation M Incorrect Interpretation B No Answer H

Figure 1: Percentages of participants’ performance in the first

part of the test.

The results of the second part of the test where students are
asked to decide whether the sentences are grammatical
(coreferential) or ungrammatical (none coreferential) are

shown in table 2.

Questions Correct Incorrect

1.t was easy for
him to please the 56.66% 43.33%

woman who admired
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Ben.

2.The portrait of
herself on the front
page of The
Guardian made
Sarah’s statements

seem absurd.

63.33%

36.66%

3. | told you that it
would upset Sarah
that you smoke, and
upset her that you
smoked it certainly

did!

73.33%

26.66%

4. Sarah left the
party because there
was an
embarrassing photo

of her going around.

80%

20%

5. In John's flat he

smoked weed.

30%

70%

6. Laura’s cookies,
she sent to the

homeless man.

40%

60%

7. The moon spins

90%

10%
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on itself.

8. What annoyed
him was the
photograph of Ben's

mother.

40%

60%

9. He was rejected
by the woman Ben

loved.

53.33%

46.66%

10. We all bet that
Laura would kick
someone, and kick
his  sister  Sarah
thinks the girl Ben

loves did.

30%

70%

11. The old man
whose faith in them
the woman who
lived next door to
the Fishers didn't
share has learned to

be less trusting.

70%

30%

12. The woman who
admired Ben was

easy for him to

73.33%

26.66%
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please.

13. The woman he 20% 80%
loved betrayed a

man | know.

14. The criminals 60% 40%
drew his gun.

15. She found a 13.33% 86.66%
scratch in Jake's

picture of Laura.

16. Men who hunt

them will tell you 53.33% 46.66%
that bears are

smelly beasts.

17. The portrait of

herself on the front

page of The 10% 90%
Guardian made

Sarah’s statements

seem kind of

absurd.

18. If you are

looking for it, you'll 80% 20%

never find the

fountain of youth
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because It is so well

hidden.

19. He is fond of 50% 50%
the girl Ben kicked

yesterday.

20. Realizing that 50% 50%
Ben was a failure

upset him.

Average 49.83% 50.16%

Table2: Percentage of the correct and incorrect answers to

the second part of the test.

An error analysis was conducted in the second part of the
test, which is basically a true or false type of questions where
the participants were asked to choose whether the sentences
are grammatical or ungrammatical to find out the reasons

behind the students’ errors.

The percentage of the errors made in the second part of
the test was 50.16% where the students wrongfully
deemed the sentences to be grammatical or coreferential.
These errors refer to the students poor knowledge of

anaphoric relations in English.

Average of both| Correct answers Incorrect
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parts of the test answers

Part 1 + Part 2 50% 50%

Table 3: the total percentage of the whole test combined.

Figure 2

[CATEGORY NAME] [CATEGORY NAME]
[PERCENTAGE] [PERCENTAGE]

W Correct answers M Incorrectanswers ® ®

Figure2: Average percentage of both parts of the test.

10. Conclusion
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This section presents the main conclusion, summarizes the

findings and answers the research questions given in section

5.

10.1 Summary of the findings

The following points summarize these findings:

1.

50% of third—year students of English at Hama
University succeed in

comprehending complex anaphors.

. Students of English at Hama University are confused

about the case of
anaphora as can be seen from the results of the

test.

. Lack of comprehension of grammatical constructions

and contextual
knowledge is a main issue these students encounter
when they come across obscure and complex

anaphors.
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4. The general context of an anaphoric coreference
plays a significant role

in understanding the meaning of a sentence well.

The results obtained also try to solve the problem of
anaphoric relations in English on the syntactic level these
students may encounter. As a result, they manage somehow
to depend on the linguistic context to get the right meaning of

the given complex coreference structures.

5.2 Pedagogical Implications

According to the findings of the study at hand, the following
pedagogical implications may be very useful to boost EFL

students’ ability to interpret complex and obscure anaphors.

1. Both teachers and students should be aware of anaphora
as a general phenomenon in all languages of the world. Thus,
teachers’ cluelessness of this might result in their students
unconsciously producing and being unable to interpret obscure

structures when it comes to anaphora. In addition, third—year
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students need to know more about anaphora to be able to
recognize that some structures ought to have more than one

possible coreferenciality.

2. Students have to be aware of the possible causes that may
lead to questionable structures in the target language. As this
research reveals, third—year students need to know more

about the cases in which complex anaphors may occur.

3. Teachers should assist their students to guess the intended
meaning out of context. They can also provide their students
with some exercises to avoid the trap of obscurity. In other
words, teachers are advised to boost their students' prediction

skills.

4. Teachers of English should teach their students that
English words are not always monosemous. Therefore, third—
year students should depend on the linguistic context to get
the proper meaning of the intended anaphoric relation in a

sentence.
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5.3 Recommendations for further research

Due to the limitations of the study a few recommendations can

be made for future research:

1. The two parts of the test in the present study have not
possibly included every single type of anaphora but
surely covered most. Therefore, it would be
recommended that further research could be carried out
on other cases of anaphora.

2. The test has mainly focused on the syntactic cases of
anaphora and not necessarily on the pragmatic ones.
Hence, | recommend that a study to be carried out on
the pragmatic properties of anaphora.

3. A larger number of participants in such a test is
recommended since the number of participants of this
research may not reflect the participants' performance
regarding the case of anaphora.

4. A future study similar to this one is recommended on
other EFL students of other universities to be compared

with this study.
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Summary

The Arabic language consists of consonants and vowels,
which play a significant role in linguistic formation, but their
importance does not stem from being letters of the alphabet,
but rather because vowels constitute an important part of the
rule in grammar, as it is a means of its application, and
consonants play an important role in consonants. Consonants
and vowels also play an important role in the morphology, as
some of them contribute to the transformation of the word

from one case to another, and this is what we see clearly in

132




saal glaay YLs 3 2021 ale 18 sl 43 alyall o) Aaals Alse

the derivation, as these letters play a prominent role in
converting the verb into a derivative, they transform the verb
form into the derivative form in the shortest and easiest way,

as we will see at the heart of this research.

Keywords:

Silent letter — vowel - derivatio
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